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From AI drafts to dialogic judgement: developing feedback literacy through 
assessment design in undergraduate HR education 
Almeida S1, Donmanige I1, Middleton M1, Lartey J1 
1University of Wollongong 
 
Focus of the showcase 
This showcase examines a teaching team’s design and enactment of a final assessment for an undergraduate HR subject that 
integrates AI and supports the reciprocal development of mutual teacher and student feedback literacies. Learners assumed the 
role of a recruitment and selection specialist responding to a real-world case study. As part of this task, learners engaged 
explicitly with AI, reflecting contemporary HR practice. 
 
Background/context, including relevant literature 
Contemporary pedagogical scholarship emphasises learning designs that foster reflexivity, professional judgement, and ethical 
agency rather than AI-restrictions. Laurillard’s Conversational Framework conceptualises learning as iterative dialogue, 
feedback, and reflection, offering a lens for rethinking assessment in AI-rich environments. 
 
Description of the research, initiative or practice 
The assessment was designed to make AI use visible and pedagogically productive. Learners trialled AI-generated draft 
responses during tutorials, documented AI use, critiqued strengths and limitations of AI outputs, and produced substantively 
original, theory-informed final submissions. This staged design enabled educators to guide ethical AI use while preserving 
learner ownership of learning at tutorials.  
 
Method(s) of evaluative data collection and analysis 
A qualitative evaluation drew on collaborative autoethnography to capture educators’ experiences of learner dialogue across 
the pre-submission and grading phases. Data were analysed using reflexive thematic analysis. 
 
Evidence of outcomes and effectiveness 
The ongoing dialogue between educators and learners helped enhance the reflective critique of AI-generated knowledge and 
increased transparency. This resulted in a closer alignment between teacher and student feedback literacies, emerging through 
their ongoing enactment within assessment practices and leading to deeper engagement with relational sensitivity that 
supported learners. 
 
Contribution to scholarship and/or practice 
The showcase advances a dialogic, practice-based model of assessment for AI-facilitated professional education designed to 
enhance mutual feedback literacies. 
 
Engagement 
Participants will reflect on how educators can sustain authentic feedback literacy while engaging learners in AI-facilitated 
assessment processes. 
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Rethinking student engagement through equity-focused learning design  
Singh R1, Wali M, Tee L, Ho J, Blyth A 
1Curtin University 
 
Focus 
This showcase presents an equity-focused, data-informed approach to understanding student engagement preferences, needs 
and barriers across learning environments (online, blended and face-to-face), interaction types (instructor-led, self-directed and 
peer collaboration), and assessment formats. Particular attention is given to the experiences of students from equity 
backgrounds. 
 
Background/context 
Student engagement is widely recognised as a predictor of academic success [1,2,3]. However, engagement patterns and 
preferences vary across student cohorts. Research consistently identifies participation and success gaps for equity students in 
higher education contexts [4,5,6]. National reviews continue to report lower participation and attainment rates for equity 
groups compared to broader student populations,. As universities undergo digital transformation, there is a growing need for 
evidence-based, equity-informed approaches to address differential experiences. 
 
Description of the research, initiative or practice 
Using mixed-methods, a university-wide survey examined student preferences for learning environments, interaction types and 
assessment formats. Survey findings informed structured focus group discussions (FGD) with students and consultations with 
equity experts to interpret emerging patterns, contextualise challenges, and identify opportunities for inclusive curriculum 
design. Learning management system analytics were also explored  
 
Method(s) of evaluative data collection and analysis 
Quantitative data was analysed to compare engagement preferences and self-reported outcomes between equity and non-
equity students. Data from FGD was thematically analysed to identify perceived barriers, enablers and support needs across 
delivery modes. 
 
Evidence of outcomes and effectiveness 
Findings reveal distinct engagement preferences and challenges for equity cohorts, particularly regarding flexibility, interaction 
design and assessment approaches. These insights have informed the co-design of targeted engagement strategies and 
educator-facing professional learning resources. 
 
Contribution to scholarship and/or practice 
The showcase contributes practical evidence, translating equity data into actionable teaching strategies that support inclusive 
curriculum design across disciplines. 
 
Engagement 
Participants will engage with key findings through guided reflection, mapping insights to their own teaching contexts and 
identify transferable strategies. 
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Developing an Instrument to Measure Student Engagement with Learning 
Activities 
Molendijk L1, Taplin R1 
1Edith Cowan University 
 
Focus of the Showcase 
This showcase presents a study developing an activity‑level engagement instrument designed to strengthen data‑informed 
decision‑making in teaching. 
 
Background/context 
Growing emphasis on data‑informed approaches to enhance learning highlights the need for instruments measuring students’ 
engagement with specific activities rather than relying on institutional or course‑level indicators (Handelsman et al., 2005). 
Existing learning analytics provide behavioural insights but cannot capture students’ affective or cognitive engagement, limiting 
educators’ capacity to enhance engagement at the activity level (Henrie et al., 2018; Maloney et al., 2022). This study responds 
by developing scales that strengthen evidence‑based teaching improvements.  
 
Description 
A comprehensive item bank was created using established course‑level engagement instruments and theory on affective, 
behavioural and cognitive engagement. Items were adapted to the activity context and refined through pilot testing, resulting in 
scales of varying length to measure activity‑level student engagement. 
 
Method(s) 
Two rounds of survey data (n=114; n=274) were collected in undergraduate business courses. Analyses included factor analysis, 
discriminant validity assessments, reliability testing, and comparing scale options using shared‑variance and regression 
modelling. 
 
Evidence 
Results indicate student engagement operates as a single construct at the activity level, with no discriminant validity between 
affective, behavioural and cognitive components once common method variance is removed. Compared to the full instrument, 
short‑form scales retained most explanatory power, while a single‑item measure captured less than half its variance and 
omitted key relationships. 
 
Contribution 
This study provides a validated instrument to measure activity‑level engagement so educators can make evidence‑based 
decisions when optimising their activities. It also contributes theoretically by demonstrating convergence of engagement 
components at the activity level and offering guidance on selecting an engagement scale. 
 
Engagement 
An interactive trade‑off debate will invite participants to consider the tension between accuracy and practicality when selecting 
engagement measures by positioning themselves on a scale, followed by reflection and discussion. 
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Student Perceptions of Authentic Assessments in Human Rights Education 
Raby K1, Marmo M2, Coussens E2, Lonie A1, Raby K, Carolan C 
1Adelaide University, 2Flinders University  
 
Focus: This showcase presents research findings on student perceptions of authentic assessments, demonstrating important 
elements for designing and embedding authentic assessments in university courses. 
 
Background/context: Assessments that are relevant to real-word situations can prepare students to enter the workforce upon 
graduation (Press et al. 2024). The Australian Universities Accord (2024) focuses strongly on workplace readiness and skill 
development, and research by Sokhanvar et al (2021) demonstrates that authentic assessments are a key tool to strengthen 
graduate employability, enhance student engagement and improve student satisfaction. Yet, as Press et al. (2024) highlight, 
there are several challenges in developing authentic assessments and it is important for educators to share experiences in 
authentic assessment development.  
 
Description This presentation will explore the design and delivery of an authentic assessment in a human rights and social 
justice course, examining the successes and lessons learnt and will consider students’ perceptions of authentic assessments 
more broadly. 
 
Method(s) A survey capturing quantitative and qualitative responses from 26 students on their perceptions of authentic 
assessments.  
 
Evidence Students reported Survey data indicated that while most students (75%) do not consider it important that university 
courses include authentic assessments, over half (57%) reported that authentic assessments motivate them to learn and 70% 
reported that authentic assessments encourage them to engage more in study. 
 
Contribution This research builds on Sokhanvar et al.’s (2021) work on the value of authentic assessments by contributing 
insight on student perceptions. It provides educators with guidance on developing authentic assessments that have tangible 
real-world applicability. 
 
Engagement: Using Mentimeter, participants will be asked to share their own perceptions and experiences of student 
engagement with authentic assessment to help educators in navigating challenges and guide best practice.  
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The Mediating Role of Social Engagement between Academic Self-Efficacy 
and Evaluative Judgement among International Students in Vietnamese 
Universities 
Nguyen P1 
1Hiroshima University 
 
Focus 
This study examines the mediating role of class peer communication, as a form of on-campus social engagement, in the 
relationship between academic self-efficacy and evaluative judgement among international students in Vietnamese universities. 
  
Background  
Research on international students in Vietnamese higher education has largely focused on enrollment and recruitment, 
particularly students from neighboring countries such as Laos, Cambodia... In contrast, international students’ learning 
experiences, especially their social engagement within host institutions, remain underexplored. This gap mirrors a broader 
trend in global literature, where social engagement is among the least examined dimensions of student engagement. Moreover, 
learning analytics research often conceptualizes engagement through observable behavioral indicators. Addressing these gaps, 
this empirical research views learning with peers as social engagement that may link academic self-efficacy, an indicator of 
psychological readiness, with evaluative judgement. 
This study aligns with the sub-theme of “authentic experiential learning, engaging students and working with the community” 
by examining how peer communication within real classroom learning functions as an authentic, socially situated experience 
within campus that supports the development of evaluative judgement. 
  
Description 
Astin theory of student involvement was developed by Alexander Astin in 1984 and then was renamed by him as the 
“Engagement Theory”, where engagement is defined as “the amount of physical and psychological energy that the student 
devotes to the academic experience”. This study contributes to the literature by reconceptualizing Astin’s framework through a 
psychologically grounded and socially mediated learning process, in which academic self-efficacy (input) influences evaluative 
judgement (output) through peer communication (environment), particularly within a non-Western higher education context. 
  
Method 
The study adopts a quantitative design involving approximately 100 international students enrolled in an English-taught 
undergraduate program at a national university in Vietnam. Academic Self-Efficacy (Independent Variable) will be measured 
using the Academic Self-Efficacy Scale developed by Paul R. Pintrich and Elisabeth V. De Groot (1990). Participants will rate 
items on a five-point Likert scale ranging from 1 (totally disagree) to 5 (totally agree).  
Items 
1. I believe I will receive an excellent grade in this class. 
2. I am certain I can understand the most difficult material presented in the readings for this course. 
3. I am confident I can understand the basic concepts taught in this course. 
4. I am confident I can understand the most complex material presented by the instructor in this course.  
5. I am confident I can do an excellent job on the assignments and tests in this course. 
6. I expect to do well in this class. 
7. I am certain I can master the skills being taught in this class. 
8. Considering the difficulty of this course, the teacher, and my skills, I think I will do well in this class. 
Peer Communication (Mediating Variable) will be measured using items derived from the Engagement Indicators of the National 
Survey of Student Engagement (NSSE). In the Engagement Indicators framework, each indicator is expressed on a 0–60 scale. 
Component items are converted to this 60-point scale (e.g., Never = 0, Sometimes = 20, Often = 40, Very often = 60) and then 
averaged to compute student-level scores.  
Items 
During the current school year, how often have you 
Asked another student to help you understand course material 
Explained course material to one or more students 
Prepared for exams by discussing or working through course material with other students 
Worked with other students on course projects or assignments 
A measurement scale for evaluative Judgement (Dependent Variable) will be developed and validated through pilot testing prior 
to the main data collection.  
Evidence 
The study examines four hypotheses concerning relationships among academic self-efficacy, peer communication, and 
evaluative judgement. Findings will be presented at the conference. 
 Contribution 
The study contributes empirical insight into how peer communication mediates the relationship between academic self-efficacy 
and evaluative judgement among international students in Vietnam. 



 
 Engagement 
The session will engage participants through discussion and Q&A, inviting feedback. 
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Making Sense of Learning Alone: Mature-Age Learners’ Reflective 
Sensemaking in Asynchronous Online Courses 
Wijayawardena K1, Almeida S1, Donmanige I1, Frino B2, Wang H3, Hardie G1 
1University of Wollongong, 2Australian Catholic University , 3Sydney Metropolitan Institute of Technology 
 
Focus of the showcase 
This showcase presents research outcomes from a collective autoethnographic study and offers a practical, learner-centred 
reflection on mitigating issues and challenges within self-paced online learning environments in higher education. 
 
Background/context, including relevant literature 
The rapid adoption of technology and growing diversity of learner needs have increased demand for online learning. In many 
cases, this expansion has resulted in self-paced environments where learners are expected to navigate content independently, 
with limited opportunities for interaction or guided sensemaking. Despite its appeal, especially flexibility, learners struggle to 
fully engage with content and achieve intended learning outcomes.  
 
Description of the research, initiative or practice 
Using Laurillard’s Conversational Framework, we explore how learners can engage in meaningful, reflective learning within self-
paced online modules. 
 
Method(s) of evaluative data collection and analysis 
We conducted structured individual written reflections and a facilitated collective reflexive dialogue involving six mature-age 
learners with diverse disciplinary, professional, and multilingual backgrounds.  
 
Evidence of outcomes and effectiveness 
Findings demonstrate a shift from compliance-oriented engagement to deeper conceptual understanding of relevant learning 
principles. In line with Laurillard’s Conversational Framework, learners engaged in cycles of reflection, adaptation, and meaning-
making that connected abstract concepts with their lived experiences, despite the absence of real-time teacher dialogue.  
 
Contribution to scholarship and/or practice 
The showcase extends scholarship on asynchronous learning by evidencing how lived experience of an experienced and diverse 
group of learners, who also happen to be educators, can function as an informal scaffold for deep learning within online 
learning environments. Practically, it offers strategies for embedding reflective sensemaking around complex modules. 
 
Engagement 
Audience engagement will be facilitated through a reflective prompt inviting participants to consider: When have you 
completed an online module efficiently, yet only understood its significance afterwards and what enabled that deeper learning? 
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Varied impacts of GenAI on writing, speaking, and vocabulary learning: 
Insights from a large-scale survey of Japanese EFL students 
Matsuoka Y1, Ida H2, Muraoka Y3 
1University Of The People, 2The University of Kitakyushu, 3Seigakuin University 
 
Focus:  
This presentation discusses three key findings from a large-scale survey of EFL university students' perceptions of generative AI 
(GenAI): critical perspectives on GenAI-assisted writing assessment, positive expectations for oral output practices with GenAI, 
and the potential for personalized learning with AI.  
Background: 
GenAI-programmed automated writing assessments are increasingly used in English teaching (Yang et al., 2024), while AI-
powered chatbots enhance the fluency and motivation of English-speaking learners (Du & Daniel, 2024). AI-powered language 
learning platforms and self-testing tools may facilitate students’ vocabulary building (Wang et al, 2024). Nevertheless, more 
comprehensive research on AI, including GenAI, across a range of English skills is needed. 
Description:  
The study conducted an online survey in mid-2024, following research ethics guidelines, to examine students’ perceptions of 
GenAI in English learning. 
Method  
990 Japanese EFL undergraduates aged 18 to 23, including 491 females, participated in the survey, which comprised 55 wide-
ranging questions. Data were analyzed quantitatively, focusing on results in writing, speaking, and vocabulary learning.  
Evidence  
65% of students preferred writing assessments by teachers or teachers collaborating with GenAI over GenAI assessments. In 
comparison, more than 60% reported a positive perception of the effectiveness of GenAI tools for conversational practice. 
About half of them answered that GenAI should be used for self-learning, for example, to acquire vocabulary.  
These findings revealed that students' preferences and expectations for GenAI varied by field and type of English language 
learning. 
Contribution  
The findings will provide insights for English educational practices and demonstrate the effective application of GenAI in EFL 
learning, offering empirical support and guidance for future instructional improvement. 
Engagement 
In addition to answering audience questions, we will conduct a brief online poll to explore why students show positive attitudes 
toward GenAI-based English speaking practice and GenAI-supported self-study, yet express a low preference for GenAI-
mediated writing assessment. 
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An inventory of slop: curatorial literacy as an emerging postdigital 
competency 
Tyrrell J1 
1University of Sydney 
 
This presentation extends findings from a recent research article on waste and cleaning in future classrooms (Tyrrell, 2025) to 
critically examine the role of AI “slop” in higher education, and to propose “curatorial literacy” as an emerging postdigital 
competency. 
 
Crawford describes AI slop as the byproduct of an industrialised “metabolic" (2025, n.p.) process where LLMs devour content, 
excrete synthetic outputs, and consume these recursively until systems erupt into noise. In higher education, slop can manifest 
as hallucinated references in student essays, misleading imagery, and information gluts that learners and educators must 
navigate (DiResta & Goldstein, 2024). Existing literature positions digital curation as a competency contributing to metaliteracy 
(Ungerer, 2016; Mihailidis, 2015). However, curatorial literacy--the capacity to filter, evaluate, and care for information 
environments overwhelmed by synthetic content--requires urgent reconceptualisation for the postdigital condition. 
 
This showcase presents an “inventory” of slop across higher education teaching and research, including textual, aesthetic, and 
ethical domains. We introduce a provisional framework of “curatorial literacy” as both critical evaluation practice and relational 
ethics of care for postdigital learning environments. 
 
The research study used “symbiotic autoethnography” (Beattie, 2022) as an overarching methodology, through which we 
undertook a speculative design workshop (Crosby & McKenzie, 2016), sensemaking analysis of workshop data, speculative 
fiction vignettes (Hrastinski, 2023), and conceptual synthesis drawing on new materialist media theory (Gabrys, 2011; Parikka, 
2011) and care ethics (Puig de la Bellacasa, 2017). 
 
Workshop participants identified “cleaning” as an under explored aspect of learning design practice, revealing curatorial 
dimensions of managing digital detritus that support effective learning.  
 
This presentation advances understandings of slop and contributes curatorial literacy as an emerging postdigital competency. It 
offers practical implications for curriculum design addressing genAI-saturated information environments. 
 
Through discussion questions, attendees will reflect and speculate on the impact of AI slop in their local contexts. 
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Data Meets Diversity: Digital Stories for Inclusive Learning  
Mallos M1 
1University of Melbourne 
 
Aim 
This showcase presents research outcomes and a practical teaching application: translating doctoral research on digital 
storytelling into a university-level visual arts subject that foregrounds cultural and linguistic diversity as a creative asset. 
 
Background/context 
Building on literature in multimodal literacy, culturally responsive pedagogy and arts-based research, my PhD examined identity 
and creative expression among Greek migrant youth through their digital engagement. Those findings indicate that digital 
storytelling supports language-flexible identity work and culturally situated creative practice; insights I adapted for my teaching 
in higher education, where cohorts include immigrants and international students. 
 
Description  
Over two consecutive cohorts (two years), I integrated a digital-storytelling unit into a Breadth subject, Youth, Culture and the 
Arts. Students were invited to produce personal narratives combining image, text and audio to explore youth subcultures, 
migration histories and multilingual identities. The unit emphasised student agency, cross-modal composition and reflective 
practice. 
 
Methods  
Evaluative data comprised student artefacts (digital stories) and short reflective statements. Analysis used thematic coding to 
identify recurrent narrative forms, linguistic choices and visual strategies. 
 
Evidence  
Findings show identity expression across languages and media, and demonstrable development in multimodal composition 
skills. Students’ reflective accounts indicate heightened awareness of cultural resources as pedagogical tools and improved 
confidence in integrating personal heritage into creative work. 
 
Contribution  
The showcase offers an evidence-informed model for culturally responsive arts pedagogy in teacher education, and 
recommendations for embedding multilingual, technology-enabled creativity in curriculum. 
 
Engage 
I will invite participants to respond to the prompt: “What learning outcomes could a short digital storytelling task address in 
your course?” Participants will engage in discussion to surface practical implications for their teaching; drafting concise learning 
outcomes and identifying resources needed for successful implementation.  
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Designing Guided Learning in Blended Courses: Practical Strategies for 
Supporting Adult Learners 
Pidani R1 
1Newcastle Australia Ihe 
 
Blended learning has become a normal part of higher education, especially in postgraduate and adult learner settings. Although 
institutions often specify how many hours should be allocated to guided and independent learning, many educators are left to 
work out for themselves what guided learning actually looks like in practice. Aligned with the theme of Teaching, learning and 
the student experience, this presentation focuses on the practical design of blended learning approaches that help students feel 
supported, engaged, and confident in their learning. 
 
Based on my teaching and course coordination experience, together with ongoing student feedback, I share how guided 
learning activities are used to help students come to class prepared, make sense of key concepts, and progress steadily towards 
their assessments. Examples include short preparatory tasks, structured weekly worksheets, low-stakes formative activities, and 
guided in-class application exercises. 
 
Three simple but important design principles underpin this approach: first, ensuring guided learning is clearly linked to 
assessment tasks; second, providing explicit instructions and concrete examples; and third, maintaining a visible and timely 
instructor presence. Rather than depending on sophisticated technologies, effective guided learning is shown to rely on 
thoughtful structure, consistency, and clear communication. 
 
The presentation concludes with practical strategies that educators can easily adapt when designing or reviewing blended 
courses for adult learners in a wide range of institutional contexts. 
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Community of Inquiry in Immersive Block Teaching: Educator Advice for 
Effective Practice 
Quince Z1, Greenaway R1, Samarawickrema G1 
1Southern Cross University 
 
Focus 
This Showcase shares what effective Southern Cross University (SCU) educators offer as advice for new educators teaching in 
the Southern Cross Model (six-week immersive block model). The responses are framed under the Community of Inquiry 
framework (Garrison & Arbaugh, 2007). 
Background 
Block or immersive teaching is expanding in Australian higher education, with universities adopting compressed study periods 
to reduce fragmentation and support engagement (Male et al., 2017). Evidence suggests that immersive structures can enhance 
student success when paired with deliberate teaching practices, including clear guidance, timely feedback, and active, 
workshop-based learning (Samarawickrema & Cleary, 2021). In these conditions, students also report stronger feelings of 
belonging and relationships, even in remote or blended learning contexts (Long & McLaren, 2024). 
Description 
We analysed responses to a single qualitative survey question asked of educators teaching high-performing SCM units: “From 
your experience teaching your unit, what tips would you offer a colleague who is new to SCU?” 
Method 
We invited educators linked to units rated “no action required” on SCU’s quality thresholds (success and satisfaction indicators). 
Open-text responses were coded thematically, then organised using a simple “community of engagement” map: Social 
Presence, Cognitive Presence, and Teaching Presence. Reflections on what was specific to block models and transferable to 
other higher education teaching were conducted. 
Evidence 
The resulting guide provides clear, repeatable actions (set expectations and boundaries early, make assessment requirements 
explicit and manageable, run interactive workshops & coordinate with tutors). These findings are currently being developed into 
a guidebook for new academics who are joining SCU. 
Contribution 
The work makes expert practice visible and transferable, offering a practical onboarding resource grounded in successful SCM 
teaching.  
Engagement 
Audience prompt: “What was missed? Do you agree with the conflicts found?”  
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From expectation to experience: How university students self-manage 
expectation-experience mismatch during the transition to study  
Geritz C1, Raciti M, Tham A, Jeong D 
1University Of The Sunshine Coast 
 
Focus: This showcase presents new research and practical insights based on a mixed methods study, examining how students 
autonomously manage expectation-experience mismatch to improve satisfaction.  
 
Background/context: In higher education, students’ decision-making is shaped by what they think university life will be like. 
Fuzzy Trace Theory (Reyna et al., 2021) explains how broad, intuitive impressions guide expectation formation. During transition 
to university, gist-based expectations may diverge from lived experience, resulting in expectation-experience mismatch. These 
mismatches can create cognitive dissonance (Festinger, 1957), which students may seek to resolve using autonomous 
dissonance-reducing strategies to improve satisfaction (Cancino-Montecino, 2020). Understanding this process presents 
opportunity to enhance student experience.  
 
Description: This research explores how first-year, first-time (FYFT) students respond to expectation-experience mismatches 
and how these responses influence satisfaction modes (Oliver, 1989). The study develops an empirically grounded model of 
autonomous dissonance management in a complex higher education service setting.  
 
Method: A three-staged mixed methods approach integrates exploratory study qualitative findings, quantitative survey analysis 
and confirmation study using Fuzzy Delphi process to validate the proposed model through expert consensus.  
 
Evidence: Study 1 qualitatively confirmed the presence of gist-based expectation-experience dissonance among FYFT students 
and demonstrated how students autonomously manage dissonance to improve satisfaction. Study 2 quantitatively confirmed 
these relationships through a national survey of over 400 FYFT students, indicating expectations shape action and inaction 
coping responses that influence satisfaction. Study 3 will validate the model using a Fuzzy Delphi approach, establishing 
practical relevance through expert consensus among university practitioners.  
 
Contribution: This research addresses the gap between student expectation and the lived experience during transition to 
university, supporting improvements in student experience, retention and success.   
 
Engagement: Participants will be invited to reflect on expectation-experience mismatches in their professional contexts and 
share ideas for intervention points where institutions, educators or support services could enable positive coping and 
engagement.  
 
 



 

V113 

Tapping into Informal Learning of Students at Higher Education – a case of 
Pakistan higher education institution 
Barwani A1 
1Institute Of Business Administration, Karachi & University of Debrecen, Hungary, 2University of Debrecen 
 
Informal learning as the name suggest involves learning that arises as part of everyday lives without structure and curriculum 
(McGiveney, 2006; Knowles, 1950; Werquin,2010). According to Classification of Learning Activities (CLA) manual (2016), 
informal learning includes taught learning, coaching, self-learning through digital tools, self-practice, guided or non-guided tours 
to museums and participation in learning group (pg. 25). According to Nagel & Scholes (2016), survival and learning are two 
integral and innate characteristics of human beings. It is also believed that learning begins from conception and is continuous till 
the time of death, which means that it is not limited to school, or college lives (Caine & Caine, 1991). Generally, informal 
learning recognizes learning results from routine activities and interactions with people where the intention is not to educate 
(Scribner & Cole, 1973). Within higher education informal learning is observed through student participation in work 
placements, teacher or peer interactions or feedback, group projects and other extra curricular activities. In this paper, informal 
learning will be explored with broader concepts of learning, self-directed learning, formal and non-formal learning. Students’ 
perspective were analyzed through a graduating survey. It was found that students informal learning facilitates their personality 
grooming and self-efficacy for their life after graduation. Most of the students were found to have positive views about 
engagement in informal learning during their degree program. The paper will set the stage for further research highlighting 
significance of students informal learning. 
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Enrolled Nurse motivations, learning experiences, and outcomes for the 
higher education transition to Registered Nurse 
Joyce-McCoach J1 
1Chisholm Institute 
 
Focus of the Showcase  
Enrolled Nurses (Ens) transitioning to Registered Nurses (RNS) providing insights that inform professional practice, shape 
education, and enhance workforce development. 
 
Background 
In Australia, ENs can progress to RN roles through established university pathways, undertaking a significant professional 
advancement in education, scope, and responsibility (Akhter, 2023). Despite being integral to the nursing workforce 
development, the pathway remains under examined (Joyce-McCoach et al 2023). It is a step that extends beyond promotion or 
pay, driven by passion for quality care, and increased specialisation (Wall et al 2018, McKenna et al 2019, Cilar 2020). The 
challenges, include academic pressures, expanded responsibilities, and adapting to complex situations (Scammell et al 2020, 
Joyce-McCoach et al 2023). 
 
Description  
This research interrogates the structural, pedagogical, and practice complexities of this transition and clarifies the profession 
specific, educational, and systemic challenges ENs navigate as they are transitioning into the registered nurse role. 
 
Methods 
A mixed methods study, combining qualitative focus groups, interviews, and quantitative surveys with ENs at an Australian 
university in 2022–2023. Data analysed using descriptive frequencies, summative content and thematic analysis (Braun & Clarke 
2021, Lee et al 2022). 
 
Evidence  
Motivations for transitioning from enrolled to registered nurse centred on pursuing autonomy and professional development. 
Participants reported barriers, including academic rigour, balancing work, study, clinical placement complexities, and 
administrative burdens. Perceptions of transition revealed four themes highlighting the multifaceted challenges encountered.  
 
Contribution  
This research advances scholarship by demonstrating the need for holistic institutional, pedagogical, and clinical supports to 
strengthen EN to RN transitions. Highlighting the value of flexible learning, tailored educational methods, structured clinical 
experiences, and comprehensive support systems that enhance preparedness and promote effective professional progression. 
 
Engagement 
This showcase will engage participants through an experiential learning approach that integrates structured self-reflection with 
interactive group discussion to deepen insight and connection. 
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Re-envisioning Pathway Support: Staff-Student Partnerships to Increase 
Attendance in Peer Assisted Study Sessions (PASS) Through Peer-led 
Promotion 
Hogan J1, Bornschlegl M2 
1James Cook University, Academic Pathways, 2Central Queensland University, College of Psychology  
 
Focus: This visual showcase presents research findings highlighting how staff-student collaboration in peer-led promotional 
strategies increased attendance of Peer Assisted Study Sessions (PASS) for first year university students with diverse levels of 
academic preparedness (McIntosh, 2019).   
 
Background: Despite benefits for equity cohorts, connecting students to the internationally offered PASS program is challenging 
(Allen et al., 2021; Whitmill et al., 2020). Literature indicates limited awareness as a reason for non-attendance of PASS 
(Macqueen et al., 2022). Bornschlegl and Caltabiano (2022) suggest just-in-time promotion by role models and peers to increase 
awareness of services and improve social perceptions of academic help-seeking. This project responds with a student-staff 
partnership, positioning student peers to deliver promotional strategies. 
 
Method: Phase 1 comprised of creating nine promotional strategies, drawing on the Theory of Planned Behaviour (Azjen,1991) 
and recommendations by Bornschlegl and Caltabiano (2022) for peers to promote services. Phase 2 involved recruiting peers 
(PASS leaders, mentors, previous students and Peer Advisors). Phase 3 involved delivering promotional strategies to Pathways 
students in Cairns (n=26) in semester 2, while comparison groups (external/Townsville students n=164) were not exposed to 
strategies.  
 
Evidence: Results indicate an increase in attendance for students exposed to strategies from 3.69% to 23.4% when compared to 
the previous semester, while participation for students not exposed to strategies remained unchanged (1.62% to 1.78%). In 
addition, when comparing cohorts with promotion, to cohorts without promotion, attendance at PASS was 13 times higher 
(1.78% to 23.4%). 
 
Contribution: This study contributes to 1) demonstrating staff-student partnerships via peer-led promotional strategies can 
increase Pathway first-year students’ attendance of PASS significantly 2) highlighting peer-driven promotion of PASS to help 
students access crucial support for academic success.    
 
Engagement: Participants will discuss “How could promotional strategies be modified to your institution?” with a partner (3 
minutes). A whole group discussion will follow (2 minutes). 
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Regional Academic Development across ASEAN: AUN-TEPL as a networked 
model for capacity building, online course, resource exchange and research 
collaboration  
Lew M1, Makany T1,2,3, Foo J1, Chiu W1, Yeo W1, Neo W1, Quek K1, Lim M1 
1Centre for Teaching Excellence, Singapore Management University, 2Office of the Provost, Singapore Management University, 
3Lee Kong Chian School of Business, Singapore Management University 
 
This showcase profiles the ASEAN University Network Thematic Network on Technology-enhanced Personalised Learning (AUN-
TEPL) that highlights regional collaboration to build capacity, enable online course and resource exchange, and advance 
research.  
 
Personalised learning (PL) traces to Bloom’s Learning for Mastery, where formative assessment and feedback support progress 
toward mastery (Bloom, 1968; Guskey, 2005). PL also recognises learner differences in needs, interests, and progress, using 
flipped classrooms and case-based learning to strengthen learner ownership (Mayes & de Freitas, 2004; International Bureau of 
Education, 2017). TEPL scales these principles through digital environments and learning analytics to support timely feedback, 
targeted support, and adaptive pathways (Holmes et al., 2018). However, TEPL adoption varied largely with institutional 
priorities and capacity, highlighting the value of regional academic development.  
 
Description of the research, initiative or practice 
Established in 2019 following a 2018 AUN member survey signalling demand for collaborative TEPL and shared data economies, 
AUN-TEPL is led by an AUN member university in Singapore with four co-leads across ASEAN. It builds capacity through 
symposiums, supports credit-bearing online course exchanges, and catalyses collaborative research and projects.  
 
Using feedback from annual symposiums and webinar surveys, counts of online courses available for exchange and inter-
university research projects, this showcase examines how AUN-TEPL operates as regional-scale academic development work.  
 
Evidence is indicated by positive feedback survey ratings and open-ended responses on usefulness and insightfulness of the 
annual symposiums and webinars, and measurable network outputs: counts of online courses and resources for exchange, and 
an increasing number of inter-university research and project collaborations since the inception of the network in 2019.  
 
The showcase contributes a regional academic development model and a simple outcomes framework (capacity–exchange–
collaboration) for evaluating networked TEPL work beyond single institutions.  
 
Participants will share in one-chat sentence, a teaching-and-learning challenge better addressed through regional collaboration 
than working alone, and why.  
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Exploring the Well-Being of Higher Vocational Teachers through the 
PERMA-FE Model  
Liu Y1, Da S2 
1UNSW, 2Westlake University 
 
Teacher well-being is crucial to educational quality and the sustainability of the education system, and vocational education 
plays an essential role in socioeconomic development, yet the well-being of teachers in higher vocational education remains 
underexplored. This study collected qualitative interview data from 17 higher vocational teachers in Hangzhou, China. Guided 
by the PERMA model, reflexive thematic analysis was conducted with NVivo to identify key factors influencing their well-being. 
Findings reveal that apart from the five building blocks of the PERMA Model, namely emotions, accomplishment, relationship, 
meaning, and engagement, financial situation and different types of environments also influence teachers’ well-being. 
Therefore, the study extended the PERMA model into a PERMA-FE model, providing a contextualized supplement and 
enrichment to the original model. The study also found that contributing components for teachers’ well-being include positive 
emotions, accomplishment, meaning, healthy relationships and favorable physical environment. Adverse elements that hinder 
teachers’ well-being consist of negative emotions, lack of accomplishments, lack of engagement, toxic relationships, unfair 
working and sociocultural environment and financial insecurity. Some of the building blocks of the PERMA-FE model have 
double-sided effects, including emotions, accomplishments, relationships and environments in different cases. Based on these 
insights, the study proposes practical strategies to enhance teacher well-being and calls for scholarly attention to vocational 
education, particularly vocational teachers. 
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From Educator Experiences to Framework Design: Building Capability Led 
Professional Learning 
Waters J1 
1Swinburne University of Technology 
 
Focus of the Showcase  
We present research outcomes relating to the development of a structured Educator Capability Framework (ECF) designed and 
informed through educator consultation. 
Background/context, including relevant literature  
Professional learning for tertiary educators is often fragmented and inconsistently recognised, limiting opportunities for 
sustained development. Human development and capability theorists argue professional environments should expand 
individuals’ opportunities to develop and enact valued capabilities (Sen, 2005; Walker, 2010). Capability-based approaches 
emphasise autonomy in learning pathways, opportunities to apply pedagogical knowledge in varied contexts, reflective 
judgment, and active participation (Boni & Gaspar, 2009). These practices support professional agency and foster equitable, 
self-directed development aligning with wider sector calls for coherent, accessible and meaningful professional learning 
(Department of Education 2024; Panther, Samarawickrema & Warburton, 2024)  
Description of the research, initiative or practice  
This qualitative study investigated educators’ experiences of professional learning. 70 educators from across the university 
participated in interviews (n=16) and surveys (n=54) exploring their experiences, aspirations and perceived needs.  
Method(s) of evaluative data collection and analysis  
Semi-structured interviews (n=16) were analysed using thematic narrative analysis, with survey data (n=54) analysed 
thematically, with findings informing the ECF design.  
Evidence of outcomes and effectiveness  
Educators expressed a desire for structured, coherent and accessible professional learning aligned with their educational 
practice. They emphasised flexible entry points and clearer recognition of learning within and beyond their institution. These 
findings directly shaped the architecture and intent of the ECF.   
Contribution to scholarship and/or practice  
The ECF offers a capability-oriented model supporting educator professional learning across diverse career stages. It 
demonstrates value in designing frameworks that reflect educators’ experiences to build equitable, purposeful learning 
ecosystems.  
Engagement  
Participants are invited to identify and share effective education-focused professional learning through the prompt: Which 
professional capabilities matter most in your current role and what support would best enable their development? 
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Program reviews - one process, multiple outcomes 
Andrews T1, Dwyer K1, Sudhin L1 
1RMIT University 
 
Focus: A recent meta review of their program review process has prompted a metropolitan university to broaden its focus 
beyond evaluating individual curricula and compliance. The revised approach now incorporates institution wide insights into 
strategic alignment, recurring themes, and impact of key initiatives. This presentation demonstrates how the enhanced program 
review process now maximises impact for effort by generating multiple outcomes. 
 
Background: At many institutions, mandated program reviews focus on individual program outcomes and enhancement goals. 
The process can overlook valuable insights that emerge when reviews are considered collectively across a school or institution 
(Harlan, 2012; McGowan, 2019). A comprehensive assessment of the process unearthed opportunities for improved operational 
and analysis efficiencies. 
 
Description: By extending the scope of the program reviews process, and transitioning submission and evaluation processes into 
digital platforms, information can now be viewed collectively to monitor, guide, drive and advance learning and teaching 
practices institution wide. 
 
Method: The mandated review process was redeveloped and reframed to extend the scope of use. Cross-functional 
collaborations enabled enhancements to questions, response fields, and submission and evaluation systems, thereby improving 
data retrieval and analysis. 
  
Evidence: In addition to the original compliancy scope, the most recent iteration of the program review process provided multi-
level insights into integration of strategic initiatives; industry co-design and co-delivery; educator capability building; and impact 
of services on student experience and success. These insights enabled targeted approaches to support impact measurement, 
intervention prioritisation, and resource allocation. 
 
Contribution: Extending this process to achieve multiple outcomes improves efficiency amid growing administrative and 
educational responsibilities, whilst enabling valuable data collection and sharing. The transition to digital platforms enables 
greater visibility and accessibility, streamlined workflows, and monitoring of metrics and themes at multiple levels 
longitudinally. 
 
Engagement: Use Mentimeter to capture audience’s institutional program review practices and enable reflection on potential 
enhancements. 
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Decentred Internationalisation: Leadership, Reciprocity, and the Global 
Academy - A Practice Based Case Study 
Gavan J1 
1University of Sydney 
 
Focus of the showcase 
This showcase presents an evidence-based reflection on internationalisation as an academic leadership practice that integrates 
cultural diplomacy, research collaboration and ethical partnership in higher education. 
 
Background/context, including relevant literature 
Recent scholarship frames internationalisation as a complex, value-laden process that extends beyond student mobility or 
institutional reputation (Knight, 2004; de Wit & Altbach, 2021). Critical perspectives emphasise ethical reciprocity, multi-nodal 
partnerships and decolonial knowledge exchange (Larsen, 2016). Within this context, a multi-year initiative linking higher 
education institutions and museums across Southeast Asia and Australia sought to enact internationalisation through shared 
governance and cultural collaboration. 
 
Description of the research, initiative or practice 
The initiative involved co-curated exhibitions, policy workshops and Memoranda of Understanding connecting universities, 
museums and ministries of culture in Vietnam with planned connections to neighbouring ASEAN countries (Chaitas et al 2024). 
Activities centred on capacity-building, mutual learning and co-authorship across disciplinary and institutional boundaries. 
 
Method(s) of evaluative data collection and analysis 
Evaluation combined qualitative interviews with partner institutions, document analysis of MoUs and media coverage, and 
reflective practitioner inquiry to identify patterns of reciprocity, leadership development and institutional impact. 
 
Evidence of outcomes and effectiveness 
Findings show demonstrable gains in cross-institutional trust, recognition of shared authorship, and sustained collaboration 
beyond funding cycles. National press coverage and ongoing policy consultation indicate extended influence at both 
institutional and governmental levels. 
 
Contribution to scholarship and/or practice 
The showcase advances the concept of ethical internationalisation—a framework that repositions global engagement as 
knowledge diplomacy rooted in fairness, transparency and shared capacity-building. 
 
Engagement 
The audience will be invited to reflect on the question: How can universities design international partnerships that are relational 
rather than extractive? Participants will discuss their own contexts through a short peer-exchange activity. 
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Human and Subject Knowledge under AI: Implications for Teaching and 
Learning at Ivy League Universities 
Ida H1, Matsuoka Y2, Muraoka Y3 
1The University Of Kitakyushu, 2The University of People , 3Seigakuin University, Japan  
 
• Focus of the Showcase  
This presentation presents research outcomes related to AI-driven document analysis at Ivy League universities in the US.  
• Background/context,  
As AI is disseminating into the academy, the way major universities present the regulations on AI use is drawing attention to the 
relationship between human and subject knowledge. Examining how leading universities conceptualize the role of humans 
offers critical insights into organizational strategies for AI integration and management—we cannot overlook the 
multidimensional ethical and practical implications of AI (Buston, 2024). 
Description 
This presentation conducted an in-depth analysis of publicly available institutional documents on the use of AI, examining how 
each institution conceptualizes learners and disciplinary knowledge in response to emerging technological developments. 
• Method(s)  
A close reading of open documents on AI regulation from the Ivy League was conducted, with due attention to the roles of 
humans in the academy in the documents. As the research question concerns the evolving relationship between humans and 
emerging technologies, this study adopts a methodological focus on our active engagement in the processes of knowledge 
creation and interpretation. 
• Evidence 
Most universities prioritize our knowledge, and AI can serve as a tool to underpin and expand human knowledge. Furthermore, 
“the risk” pursuant to academic integrity was emphasized in the case of violating copyright. 
• Contribution  
Investigating publicly available documents from leading universities can inform organizational strategies for positioning human 
value in the context of emerging technologies. Furthermore, conducting case studies on international practices can contribute 
to the accumulation of comparative policy research knowledge. 
• Engagement,  
To elicit the perspectives of participants with diverse backgrounds, reciprocal questions will be posed to render the Q&A session 
more dialogic and interactive. 
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The hidden rules of doctoral education: tacit values, academic gatekeeping, 
and the making of ‘good’ scholars 
Khattri S1, Pretorius L1 
1School of Curriculum and Teaching, Faculty of Education, Monash University 
 
Focus: Presentation of research outcomes. 
 
Background/context: For PhD students, the hidden rules of academia can be difficult to navigate (Pretorius & Macaulay, 2021). 
Competing and contradictory ideas of what counts as a “good” PhD student can undermine educational experiences and 
wellbeing, especially when students are assumed to already understand how academia works.  
 
Description: This HERDSA-funded project critically examined the hidden curriculum of doctoral education. The study draws on 
Bourdieu’s (1977, 1988, 1990) concept of doxa: the norms that become internalised as taken-for-granted assumptions that 
seem natural and beyond question (Grenfell, 2014).  
 
Method: Situated within a constructivist paradigm, the project used narrative inquiry (Clandinin, 2013). Data were generated 
through 21 semi-structured interviews, email-based conversations, and participant-shared artefacts. Analysis employed 
reflexive thematic analysis (Braun & Clarke, 2019, 2022). 
 
Evidence: Participants believed that four groups set the norms of academia: supervisors, institutions, scholarly publishers, and 
peers. Eight hidden norms were identified: integrity and publishing provide legitimacy; deference and acceptance of dominant 
paradigms are rewarded; endurance and perseverance establish your worth; opaque bureaucracy, pressure and precarity are 
normal; politics and networks shape opportunity; marketisation and inequity underpin policy and practice; wellbeing and 
belonging are not an institutional responsibility but dependent on self-management; and success equals a transformation of self 
and a meaningful contribution to knowledge/society. Future research will explore how participants used their agency to 
challenge some of these norms. 
 
Contribution: The project explains how doctoral legitimacy, progress, and wellbeing are shaped by a tacit code reproduced 
through supervisory relationships, institutional bureaucracy, and publishing practices. By highlighting these norms, the study 
identifies actionable leverage points for reform to build a more inclusive doctoral environment. 
 
Engagement: Discussion prompts (What is a good PhD student? What norms guide academic life? Which norms should be 
challenged?); Blog post and video for asynchronous comments. 
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From Access to Teachable Assets: Education-Focused Academics Co-
producing Higher Education Curriculum with Industry Partners 
Fallahi F1, Zhang B1 
1University of Melbourne 
 
Focus This showcase reports a practice-theory account of how education-focused(EF)educators co-produce industry curriculum 
resources (e.g., decision cases, datasets). It provides a reusable co-production protocol for conducting this work ethically under 
confidentiality and reputational constraints. 
 
Background Higher education prioritises industry engagement for employability (Australian Universities Accord, 2024), yet the 
labor of EF academics in converting partnership access into classroom-ready resources is rarely recognized as scholarly work 
(Bennett et al., 2018). While EF roles drive innovation, the practices required to co-produce "signature pedagogies" remain 
under-theorized.Following Zeivots et al. (2025)this study treats curriculum collaboration as "practice-in-motion," navigating 
tensions between academic standards and industry requirements. 
 
Description:The study is situated in postgraduate subjects in the Faculty of Business and Economics at.., where EFs have 
partnered with industry organisations to co-produce curriculum resources (e.g., decision cases, datasets, teaching notes) under 
confidentiality and time constraints. 
 
Methodology This mixed-methods study spans 5–10 postgraduate subjects. Phase 1 is an online survey mapping EF educators’ 
industry partnerships and outputs(N≈20). 2nd uses purposive interviews(n≈15)to surface co-production practices under 
constraints. Data are interpreted through the Theory of Practice Architectures (Kemmis et al., 2014) to map "sayings, doings, 
and relatings. Integration occurs via a joint display aligning survey patterns with interview explanations. 
 
Evidence Ethics approval is anticipated in 04-2026.This showcase presents the validated survey instrument and a preliminary 
coding framework developed from pilot curriculum artifacts. By July, the presentation will include a 1st-wave analysis of the 
Practice Architectures enabling or constraining EF educators’ translation of industry data into teachable assets. 
 
Contribution This study (1)extends Practice Architectures theory to industry co-production; (2)provides empirical visibility of EF 
industry work; and (3)theorises how local arrangements shape professional education. 
Engagement Participants will complete a 3-minute “access-to-asset” mapping of an industry partnership.Pair discussions on 
practical redesigns,whole-room prompt to address institutional changes required to recognize curriculum production as 
scholarship. 
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Methodological innovation in adult learner choice-making research: A 
presentation on locally deployed multi-agent AI systems 
Henderson M1 
1Monash University 
 
Focus 
This work-in-progress presents a methodological innovation: the design and pilot use of a local, multi-agent artificial intelligence 
(AI) system to augment semi-structured interviews and generate learner-specific “learning-choice-trackers.” 
Context  
Understanding adult learners’ educational choice-making requires qualitative methodologies capable of capturing complex, 
non-linear decision processes. Prior research highlights adult learning choices shaped by intersecting personal, professional, and 
institutional transitions, only partially accessible retrospectively (Henderson, 2022). While semi-structured interviews appear in 
adult learning research, they place demands on researchers and rely on post-hoc sense-making. 
Description  
HERDSA themes of Innovation and research and teaching, learning and the student experience align with real-time speech-to-
text capture and multiple AI agents performing complementary role, (prompt suggestion, analytic drafting, temporal mapping 
and synthesis). Recent research suggests that generative AI can augment academic practices when under human control, rather 
than as a substitute (Khalil & Er, 2023).  
Method  
The study adopts a design-based methodology (Anderson & Shattuck, 2012), enabling refinement of the interview process and 
AI agent roles. Analysis adopts reflexive thematic analysis (Braun & Clarke, 2019), supplemented by cross-agent AI 
augmentation for interview depth, analytic coherence, and researcher sense-making with human judgement. 
AI processing occurs on the researcher’s laptop, supporting ethical research through data sovereignty and minimising third-
party exposure (Floridi et al., 2018). 
Evidence  
A pilot phase (anticipated N≈10 adult learners) is underway, with modification of an existing ethics approval currently sought to 
account for AI-supported data collection and analysis. Data sources include interview transcripts, AI-generated analytic 
artefacts, researcher field notes, and participant-validated learning choice trackers.  
Contribution and Engagement 
The presentation will guide attendees through a structured mapping approach so that they will be equipped to identify and 
critique potential AI agent roles within their own qualitative or SoTL research designs, surfacing shared principles for 
responsible and methodologically sound use of multi-agent AI in higher education research. 
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Reframing Recognition: From Symbolic Rewards to Structural Conditions   
Watson-bonnice K1 
1Swinburne University of Technology 
 
Focus of Showcase   
 
Presentation of research outcomes that reframe recognition of university teaching as a structural condition that supports 
educator resilience and well‑being, with practical implications for workload and leadership.  
 
Background/Context   
 
Recognition in higher education is often symbolic, typically taking the form of awards that signal value but do not alter the 
everyday conditions in which high‑quality teaching and educator well‑being are produced (Chalmers, 2011). Research on 
intrinsic motivation, workload, and academic well‑being highlights the importance of autonomy, meaningful work, and 
supportive leadership—factors especially significant for first‑year educators managing high administrative, emotional, and 
pedagogical demands (Deci & Ryan, 2000; Ramsden & Martin, 1996; Skaalvik & Skaalvik, 2017).  
 
Description of Research/Initiative   
 
This project reconceptualises recognition as a structural feature of academic work enacted through workload, autonomy, and 
inclusive leadership. It proposes a “workload‑as‑recognition” framework that values teaching practices educators already 
undertake—such as developmental feedback, pastoral support, assessment adaptation, and large‑cohort coordination—
thereby supporting resilience and acknowledging the labour underpinning effective teaching.  
 
Method(s)   
 
Semi‑structured interviews with 26 educators of first‑year students were thematically analysed and integrated with literature 
on motivation, reward systems, and academic well‑being to develop the framework.  
 
Evidence of Outcomes and Effectiveness   
 
Findings show that realistic workload allocations (particularly for marking and assessment changes) and convenor practices 
grounded in communication and shared decision‑making operate as autonomy‑supportive recognition. These conditions 
enhance intrinsic motivation, improve feedback, reduce burnout, and strengthen educators’ capacity to thrive.  
 
Contribution to Scholarship/Practice   
 
The framework shifts recognition from retrospective commendation to proactive, enabling conditions that elevate teaching 
quality and support educator well‑being, offering scalable levers for policy and practice reform.  
 
Engagement   
 
Participants will contribute to a shared Padlet responding to: “When have you felt most recognised in your teaching (outside of 
formal awards), and how did it affect your workload, autonomy, or well‑being?” Their reflections will anchor the discussion.  
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Pedagogy of Kindness (PoK) in Higher Education: Institutional Enablers and 
Constraints from Educators' Perspectives 
Wijayawardena K1, Wijewantha P2 
1University of Wollongong, 2University of Kelaniya 
 
Focus of the Showcase: This showcase presents how educators navigate institutional forces that enable or constrain the practice 
of Pedagogy of Kindness (PoK) in Higher Education (HE).  
Background/context: Students in higher education worldwide continue to face persistent and varied pressures that impact their 
well-being and learning, making compassionate pedagogy more crucial than ever. 
Description: Given that, two educators from Higher Education Institutions (HEIs) in the Global North (Australia) and the Global 
South (Sri Lanka) investigated the institutional enablers and constraints shaping the application of PoK in undergraduate 
education in Business Management. 
Method: In this collaborative auto-ethnographic research, we reflected on our practice of PoK, drawing on students' feedback, 
educators' reflective journals, and regular dialogues between the two educators over one year. Thematic analysis guided by the 
Institutional Theory was used to analyse the data.  
Evidence – The effectiveness of practising PoK is shaped by institutional support, policy clarity, and the extent to which 
kindness, compassion, and care are embedded within the organisation’s value system. In Global South HEIs, where such 
practices are not formally acknowledged, the practice of PoK is perceived as a sign of weakness or incompetence, limiting 
recognition of kindness. Conversely, in Global North HEIs with clearer institutional frameworks and policy guidelines, care and 
compassion are positioned as intentional, structured, and academically legitimate, enhancing pedagogical credibility. Such clear 
institutional expectations prevent misinterpretation of kindness, whereas ambiguous environments risk undermining 
compassionate practice, weakening the enactment of kindness. 
Contribution – This study addresses critical gaps in the literature on organisational dynamics shaping educators’ capacity to 
practice PoK in contemporary HE settings by foregrounding institutional dimensions and offering actionable insights for 
policymakers on creating conditions conducive to PoK practice. 
Engagement – Participants reflect on a time in higher education when they intentionally applied PoK and consider how key 
stakeholders perceived it. 
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Higher education investment in Taiwan: The stratification of public higher 
education funding and return to individual investment on college education 
Yu P1 
1National Taiwan Normal University 
 
Focus of the Showcase. Presentation of research outcomes. 
 
Background/context. After higher education expansion, it is important to better understand individual and national higher 
education investments and returns, especially how returns to individual higher education investment vary by family 
background, in order to formulate a more equitable distribution of public higher education funding in Taiwan. 
 
Description. This analysis aims to investigate how public funding allocation varies by student family background in Taiwan. 
Specifically, this investigation will examine the relationship between student family background and college affordability to 
capture the phenomenon of social stratification in the distribution of public higher education funding and its impact on the 
return to higher education investment for socioeconomically disadvantaged students. 
 
Method. By analysing longitudinal survey data from the Taiwan Education Panel Survey (TEPS) and its follow-ups, the Taiwan 
Education Panel Survey and Beyond (TEPS-B), which tracked students born between 1984-85 from 2001 to 2015, this study 
seeks to promote disadvantaged students’ return to their higher education investment, both market and non-market private 
benefits of college education. 
 
Evidence. This study finds that students’ family background plays an important role in stratifying the type of institutions 
attended, which is related to the share of public higher education funding they would enjoy and their subsequent college 
choices, differentiating return to their higher education investment. 
 
Contribution. The contribution of this project is to compare private market benefits and non-market private benefits, presenting 
a comprehensive view of the multifaceted returns on higher education investment and the disparities in these returns among 
different socioeconomic groups. 
 
Engagement. For the showcase presentation, this study will be organised into PowerPoint slides. The presenter will refer this 
study to the audience’s experience by connecting the issues discussed in this study with issues embedded in higher education 
worldwide. 
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